Lesson Plan Monday ~ Planning/Typing Time 10 hours 
	Date: 9/09/13 
	Course: ELA 7th grade
	Teacher: Michelle Mirenda

	Performance Objective:


	(RI.7.1) Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

IV-S4-R-HI-14: Draw conclusions from information implied or inferred in a literary selection.
(Students will practice the skill of making evidence based claims that are based in the words, sentences and ideas of a text by closely reading and analyzing the text.)

	Key Vocabulary: 


	Claims, evidence based claims, text based claims, evidence and unsupported opinions



	Webb’s Depth of Knowledge:


	DOK Level
	Title of Level

	1
	Recall and Reproduction

	2
	Skills and Concepts

	3
	Short Term Strategic Thinking

	4
	Extended Thinking


	*Framing Questions/Essential Questions :


	What is evidence based claims and what are the parts to it?

	*Anticipatory Set: 

· congruent to objective

· active participation

· past experience


	Bell Work

Session 1: add  Reading Closely to the Vocabulary PowerPoint

Session 2: add claim to the Vocabulary PowerPoint

Think to yourself, “What skills did you learn during the Reading Closely Unit?”  (Think…think…think) Now tell your shoulder partner one of the skills you learned. Touch your head if you mentioned skills like: annotating text, using electronic sticky notes and highlighting, or citing evidence from a text. Now we’ll start a new unit titled, “Evidence Based Claims.”  Middle School students make claims all the time when you say, “School is boring,” or “Miss, that’s not fair,” or “That’s racist!” Now you will learn how to make a claim that uses evidence to prove your opinion or conclusion.  

	*Direct Instruction:

(Include Instructional Strategies)


Modeling


Guided Practice
Checking for Understanding
   Independent Practice

	MODELING:  Teacher will project, on the board, the pieces of information needed for Cornell Notes.  **STUDENTS WILL SAVE NOTES AS “INTRODUCTION TO EBC.” STUDENTS WILL ADD TO THESE NOTES AND TURN THEM IN ON FRIDAY ALONG WITH THE EBC WORKSHEET COMPLETED THIS WEEK.**
Topic: Evidence Based Claims                Date: 09/09/13
Essential Question: What is evidence based claim (EBC) and what are the parts to it?

Questions: What is evidence based claims (EBC)? What are 3 types of EBC? What are the parts of a factual claim? What are the parts of a judgment claim? What are the parts of a policy claim? What are examples of the 3 claims?
As teacher presents the PowerPoint that introduces EBC, students will write/type notes using Cornell Notes. 
GUIDED PRACTICE:   Students will write/type notes using Cornell Notes. Students will review their notes during the 3-minute pause strategy. In 3-minutes, the students will summarize, in their notes, the 3 key parts to a claim and describe the 3 types of claims. Students will think to themselves for 10-seconds, type/write the claim they thought of; share with their shoulder partner; randomly be selected to share their responses; and type a clarification or connection statement.
After the PowerPoint, students will have 5-minutes to work in small table groups to brainstorm and write a list of claims about school lunches. Afterward, students will decide which claims can be proven with evidence and which claims are unsupported opinions, or can’t be proven. Students will randomly share their responses, and the teacher will record answers on a T-Chart labeled proven claims and unsupported opinions. 
If time, when closure is finished, download Unit 1.2 EBC from Learn-Curriculum- Literacy-Middle School-7th Grade ELA Units-7th Grade ELA Unit 1.2 Evidence Based Claims
INDEPENDENT: Students will write a claim about smoking that can be proven by evidence. 

Examples: Smoking is an expensive habit because a pack of cigarettes is $6.
                  Smoking is dangerous to your health because it causes cancer.

	*Closure:

· Congruent to the objective

· Active participation

· Past experience

· Student summary


	Closure: What is a question you still have about Evidence Based Claims or what connection can you create between EBC, close read and citing evidence?

Homework: If you did not e-mail me your test that is due today, e-mail it to be by 4:30 PM.
Exit Ticket: What is the claim and evidence you wrote about smoking?


	*Resources/Material/Technology

	Unit 1.2 Evidence Based Claims Cesar Chavez Unit (Learn site)
Learning Task 1
PowerPoint titled, “EBC”

Cornell Notes

Text 5 To Build a Fire and Text 6 The North Pole from the previous unit called Reading Closely (to create claims)

	*Modifications and Accommodations

	1. Highlight/bold key words and phrases, in the PPT, so students with disabilities can type/write the most important parts. 

2. Write or project guiding questions on the board, so all students can see the questions at all times
3. Offer skeleton outline Cornell Note
4. Table groups are partnered high, medium and low students

5. Break information into chunks or short steps
6. Preferential seating
7. Repeat key phrases


Lesson Plan Tuesday
	Date: 09/10/13
	Course: ELA 7th grade
	Teacher: Michelle Mirenda

	Performance Objective:


	(RI.7.1) Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

IV-S3-R-HI1: read aloud passages from unfamiliar content area text
IV-R-S4-HI-4: answer literal, inference and personal response questions about a text.
(RI.7.3)  Analyze the interactions between individuals, events and ideas in a text
SL.7.1: Engage effectively in a range of collaborative discussions with diverse partners on issues that build on other’s ideas and expressing their own ideas clearly

	Key Vocabulary: 


	Inferentially, implicit evidence, explicit evidence


	Webb’s Depth of Knowledge:


	DOK Level
	Title of Level

	1
	Recall and Reproduction

	2
	Skills and Concepts

	3
	Short Term Strategic Thinking

	4
	Extended Thinking


Teacher
	*Framing Questions/Essential Questions :


	What story does Chavez tell to begin his speech?
What does Chavez say about the living conditions of the farm workers? How does Chavez know about the living conditions of the farm workers?


	*Anticipatory Set: 

· congruent to objective

· active participation

· past experience


	Bell Work

Session 1: add Cesar Chavez to the Vocabulary PowerPoint (name, birth and death date, picture of him)  
Session 2: add United Farm Workers Union to the Vocabulary PowerPoint (picture of farmers, Cesar Chavez picture and year it was formed)
Next, students will type 3 questions into yesterday’s Cornell Notes:

What story does Chavez tell to begin his speech?
What does Chavez say about the living conditions of the farm workers? How does Chavez know about the living conditions of the farm workers?

**STUDENTS WILL ADD TO THE CORNELL NOTES AND TURN THEM IN ON FRIDAY ALONG WITH THE EBC WORKSHEET COMPLETED THIS WEEK.**
Today you will read 5 paragraphs of Cesar Chavez’s Commonwealth Club Address, or speech, which was presented in San Francisco, California on November 9, 1984. As you independently read, think about what story Chavez uses to begin his speech. Also, think about the conclusion you can create based upon the 5 paragraphs.


	*Direct Instruction:

(Include Instructional Strategies)

Independent Practice 
   Modeling

Guided Practice

	MODELING: If it didn’t happen yesterday, Teacher will model how to download Unit 1.2 EBC from Learn-Curriculum- Literacy-Middle School-7th Grade ELA Units-7th Grade ELA Unit 1.2 Evidence Based Claims
Students will independently read paragraphs 1-5 and answer the question, “What anecdote or story does he use to begin the speech?”

Modification for classes who don’t work well independently: Students will read paragraphs 1and 2 of Cesar Chavez’s speech and then answer the question, “What story does he use to begin the speech?” Then students will independently read paragraph 3-5 and answer, “What does Chavez say about the living conditions of the farm workers,” and “How does Chavez know about the living conditions of the farm workers?” Allow students to make their own inferences based on textual content. 
Teacher will read aloud paragraphs 1-5 of Chavez’s speech and define the bold vocabulary words that are text specific: Tunnel vision, savage, migrant, mortality, implements and chattel.
Checking for understanding:  Offer the question or comment and then allow 7-10 second wait time before requesting an answer.
1. Using context clues, tell me more about Braceros? (line 4)
2.  I’m not sure I understand what conversion means. Who can explain conversion to me? (line 6)
3. Using context clues, what is the definition of excrement? (line 10)

4. I’m not sure I understand what harvesters mean. Who can explain harvesters to me?  (line 15)

5. Using context clues, what is the definition of malnutrition? (line 19)

6. Nurtured reminds me of how my mom took care of me, but that doesn’t make sense here.  Another definition is of nurtured could be, what? (line 25)

7. I’m not sure I understand what flourished means. Who can explain flourished to me? (line 26)

8. Using context clues, what is the definition of exploit? (line 35)
GUIDED PRACTICE: Teacher will model and guide students through a discussion of the comprehension questions.  Teacher will help students use implicit evidence like, “that dream was born in my youth,” and explicit evidence like, “my motivation comes from my personal life.”  As students share their answers, teacher will respond with specific feedback by saying, “That was interesting, What made you think about ___?” “I like how you paraphrased ____.” “That’s a wonderful point because ___.”
Teacher will model and guide students to annotate paragraphs 1-5. We will underline or highlight evidence (words and phrases) to answer the 3 comprehension questions.  Next to the words and phrases, insert a sticky note that explains the underlined words or highlighted phrases.  For example: These groups of words describe the anecdote that Chavez uses at the beginning of the speech. These groups of words describe the living condition of farm workers.  Finally, these groups of words explain why Chavez knew about the savage working conditions.  (If highlighting or underlining doesn’t work, students will type the words/phrases on the electronic sticky note.)
INDEPENDENT PRACTICE: Students read independently at the beginning of class.

	*Closure:

· Congruent to the objective

· Active participation

· Past experience

· Student summary


	At the bottom of the Cornell Notes, students will type/write a brief note to Mr. Massani to explain what they learned in paragraphs 1-5 from Cesar Chavez’s address. **STUDENTS WILL ADD TO THE CORNELL NOTES AND TURN THEM IN ON FRIDAY ALONG WITH THE EBC WORKSHEET COMPLETED THIS WEEK.**
Homework: Read paragraphs 6-11 (pages 3-to the top of page 5) REMEMBER TO PERSEVERE AS YOU READ!!!
Exit Ticket: Students will line up and tell the teacher one point they remember from Chavez’s speech.


	*Resources/Material/Technology

	Unit 1.2 Evidence Based Claims  

Learning Task 2
Text #1 Cesar Chavez’s Commonwealth Club Address
Cornell Notes



	*Modifications and Accommodations

	Students who struggle with reading will listen to the speech, first, and then answer the questions.  These students will use their earphones so the class remains silent.  The students will click the multi-media link on page 2 of the downloaded lesson plan.

1. Write or project guiding questions on the board, so all students can see the questions at all times
2.Table groups are partnered high, medium and low students

3. Break information into chunks or short steps
4. Preferential seating
5. Repeat key phrases 




Lesson Plan Wednesday
	Date: 9/11/13
	Course: ELA 7th grade
	Teacher: Mirenda

	Performance Objective:


	RI.7.2 Determine two or more central ideas in a text and analyze their development over the course of the text 

	Key Vocabulary: 


	Mood or Tone


	Webb’s Depth of Knowledge:


	DOK Level
	Title of Level

	1
	Recall and Reproduction

	2
	Skills and Concepts

	3
	Short Term Strategic Thinking

	4
	Extended Thinking


	*Framing Questions/Essential Questions :


	What strong language does Chavez use that stands out to you?
What language or tone does Chavez use to establish a mood?

	*Anticipatory Set: 

· congruent to objective

· active participation

· past experience


	Bell Work

Session 1: add tone into your Vocabulary PowerPoint

Session 2: add mood to your Vocabulary PowerPoint
Remember back to yesterday’s lesson. Quietly think about what you learned as we read paragraphs 1-5 of his Address. (7-10 seconds wait time) Each person at the table will share 1 memory about yesterday’s Address.  Chair 4 will start, and then chair 3, chair 2 and chair 1 will end.  You have 30-seconds for all of you to share. GO!
Today, we will learn the process for creating an Evidence Based Claim based upon paragraphs 1-5 in Chavez’s Address.

	*Direct Instruction:

(Include Instructional Strategies)


Modeling


Guided Practice
        via Think Aloud
Independent Practice
	MODELING:  Teacher will model a critical reading and thinking process for forming EBCs: from comprehension of textual details that stand out, to an inference that arises from examining the details, to a basic EBC that is supported by specific references back to the text.
First teacher passes out the Forming Evidence Based Claims Handout (laminated). Point out the three parts and the descriptors in each part. Teacher will model the 3-step process for making a claim that arises from the text by using the Forming EBC Handout.
Second: Think Aloud “From the finding details section, I will focus my reading on the strong language that Chavez uses, so I will circle it. In the connecting details section, I will focus my reading on words and organization author uses language or tone to establish a mood. I will circle that section. Now I must make a claim, or state my conclusion, that I can support with evidence. Chavez uses strong language and tone to establish the mood that the living conditions for Hispanic farm workers were difficult and terrible. I will write this claim in the last box.
GUIDED PRACTICE: Third: Students will complete Forming Evidence Based Claims Worksheet as Teacher models via Think Aloud. I must locate evidence to support my claim that living conditions were difficult and horrible. Detail 1 lines 9-10 “lived among garbage and human excrement” Detail 2 line 11 “vicious rats gnaw on them as they sleep” Detail 3 line 12 “They walk miles to buy food at inflated prices”

Fourth: I must explain what I think each detail means. Detail 1: I think that “garbage and human excrement” is vivid language describing a terrible place.  Detail 2: I think that “vicious rats gnaw on them as they sleep” gives more description of a bad situation. Detail 3: I think that “walk for miles to buy food at inflated prices” describes a difficult life.”

Fifth: Teacher will model how the details are modeled. The descriptive language builds a picture of the farm workers’ situation.

Sixth: Teacher models writing a claim about the text: My evidence and connections make me believe life was harsh, so my claim is, “Living conditions for Hispanic farm workers were difficult and terrible.”
Seventh: To make sure I included all the items needed to form an EBC, I will refer to the EBC Criteria Checklist.  Teacher will pass out the checklist.  As I read through the sections, you will show thumbs-up if EBC Worksheet contains that criteria, or show a thumbs down if we did not include that criteria.
Eighth: Teacher will model and students will copy as the claim is transferred to a new organizer called Making EBC Worksheet. **STUDENTS WILL ADD TO THE CORNELL NOTES AND TURN THEM IN ON FRIDAY ALONG WITH THE EBC WORKSHEET COMPLETED THIS WEEK.**
Students will refer to paragraphs 1-5 to locate 3 supporting evidence to prove a new claim: Migrant workers led worse lives than most other Americans. Students will record the evidence on the bottom half of the sheet we started in class.


	*Closure:

· Congruent to the objective

· Active participation

· Past experience

· Student summary


	At the bottom of the Forming EBC Worksheet, write a list of the 3 steps involved in making an EBC. (find details, connect details, write a claim)
Homework: Finish locating 3 pieces of evidence to record on the Making EBC Worksheet. Read paragraphs 12-19 (middle of page 8) REMEMBER TO PERSEVERE AS YOU READ!!!
Exit Ticket: Students will line up and tell the teacher the 3 steps in making an EBC.

	*Resources/Material/Technology

	Unit 1.2 Evidence Based Claims  

Learning Task 3

Text #1 Cesar Chavez’s Commonwealth Club Address

Cornell Notes

Forming EBC Handout

Forming EBC Worksheet

EBC Checklist 1
Mini-Lesson on mood or tone by showing the following website slides:

http://www.slideshare.net/sharonelin/authors-tone 


	*Modifications and Accommodations

	 1. Write or project guiding questions on the board, so all students can see the questions at all times
2.Table groups are partnered high, medium and low students

3. Break information into chunks or short steps
4. Preferential seating
5. Repeat key phrases 




Lesson Plan Thursday
	Date: 9/12/13
	Course: ELA 7th grade
	Teacher:  Mirenda

	Performance Objective:


	(RI.7.1) Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 

IV-S3-R-HI1: read aloud passages from unfamiliar content area text
IV-R-S4-HI-4: answer literal, inference and personal response questions about a text.
(RI.7.3)  Analyze the interactions between individuals, events and ideas in a text
SL.7.1: Engage effectively in a range of collaborative discussions with diverse partners on issues that build on other’s ideas and expressing their own ideas clearly


	Key Vocabulary: 


	Exploitation, Anglo, oppression, humiliation, boycott, Agricultural Labor Relations Act, dismantled, dignity and injustice 


	Webb’s Depth of Knowledge:


	DOK Level
	Title of Level

	1
	Recall and Reproduction

	2
	Skills and Concepts

	3
	Short Term Strategic Thinking

	4
	Extended Thinking


	*Framing Questions/Essential Questions :


	What solutions does Chavez discover to the problem that faced the farm workers? 

What are some of the items the union did and how did they affect the Chicano society in general? 
What effect does Chavez say that Governor George Deukmejian had on the farm worker’s movement?

	*Anticipatory Set: 

· congruent to objective

· active participation

· past experience


	Bell Work

Session 1: add oppression  to the Vocabulary PowerPoint

Session 2: add boycott to the Vocabulary PowerPoint

Think about what we learned yesterday (the process for creating an Evidence Based Claim). Last night you finished the organizer by recording 3 pieces of evidence to support the claim that migrant workers led a worse life than most Americans.  Today, you will begin class by re-reading paragraphs 6-19 and searching for evidence to a new claim. REMEMBER TO PERSEVERE AS YOU READ!!!


	*Direct Instruction:

(Include Instructional Strategies)

             Modeling


Guided Practice

   Independent Practice
	INDEPENDENT PRACTICE: You will begin class by re-reading paragraphs 6-19 and searching for evidence to a new claim. You will complete a new Making Evidence Based Claim Worksheet by recording evidence to prove: The Union helped the Hispanics prove to society that they were fighting for dignity and overcoming injustices. REMEMBER TO PERSEVERE AS YOU READ!!!
**STUDENTS WILL ADD TO THE CORNELL NOTES AND TURN THEM IN ON FRIDAY ALONG WITH THE EBC WORKSHEET COMPLETED THIS WEEK.**
MODELING: After students read paragraphs 6-19, Teacher will read aloud paragraphs 6-10. Teacher will define the bold vocabulary words that are text specific: Anglo, Chicano, union, assert, boycott, Agricultural Labor Relations Act and dismantled. Students will listen for answers to two questions: What solutions does Chavez discover to the problem that faced the farm workers? What are some of the items the union did and how did they affect the Chicano society in general?  Students will highlight key words and phrases to answer these questions.
GUIDED PRACTICE:  The teacher and students will take turns reading paragraphs 11-19.  When the teacher pauses, the students will read until they reach the end of the sentence.  
Afterward, students will highlight or underline key phrases that answer the question, what effect does Chavez say that Governor George Deukmejian had on the farm worker’s movement?

In pairs, students will use the Making EBC Worksheet to look for evidence to support a new claim: Chavez was a dedicated man because he persevered to reach his goal of creating a union.

INDEPENDENT PRACTICE: Students will open their Cornell Notes and write and answer these 3 questions
1. What solutions does Chavez discover to the problem that faced the farm workers? 

2. What are some of the items the union did and how did they affect the Chicano society in general? 

3. What effect does Chavez say that Governor George Deukmejian had on the farm worker’s movement?


	*Closure:

· Congruent to the objective

· Active participation

· Past experience

· Student summary


	At the bottom of the Cornell Notes, students will type/write one piece of textual evidence that is interesting to them. Tomorrow, students will use the questions and the EBC Worksheets to participate in a Socratic Seminar.
Homework: Complete your Forming EBC Worksheet if you did not finish in class. Double check that all the questions you were supposed to answer this week were completed. 
Exit Ticket: Students will line up and tell the Teacher which piece of textual evidence is most interesting to them.

	*Resources/Material/Technology

	Unit 1.2 Evidence Based Claims  

Learning Task 4
Text #1 Cesar Chavez’s Commonwealth Club Address

Cornell Notes

Forming EBC Handout

Forming EBC Worksheet

EBC Checklist 1
Making EBC Worksheet



	*Modifications and Accommodations

	Students who struggle with reading will listen to the speech, first, and then answer the questions.  These students will use their earphones so the class remains silent.  The students will click the multi-media link on page 2 of the downloaded lesson plan.

1. Write or project guiding questions on the board, so all students can see the questions at all times
2.Table groups are partnered high, medium and low students

3. Break information into chunks or short steps
4. Preferential seating
5. Repeat key phrases 




Lesson Plan Friday
	Date: 9/13/13 Friday
	Course: ELA 7th grade
	Teacher: Mirenda

	Performance Objective:


	SL.7.1: Engage effectively in a range of collaborative discussions with diverse partners on issues that build on other’s ideas and expressing their own ideas clearly


	Key Vocabulary: 


	Socratic Seminar, evaluate


	Webb’s Depth of Knowledge:


	DOK Level
	Title of Level

	1
	Recall and Reproduction

	2
	Skills and Concepts

	3
	Short Term Strategic Thinking

	4
	Extended Thinking


	*Framing Questions/Essential Questions :


	What claims and evidence will you share with the group?
How would you evaluate the evidence that was presented to you?

	*Anticipatory Set: 

· congruent to objective

· active participation

· past experience


	Bell Work

Session 1: add Socratic Seminar to the Vocabulary PowerPoint

Session 2: add evaluate to the Vocabulary PowerPoint



	*Direct Instruction:

(Include Instructional Strategies)


Modeling

    Guided Practice

  Independent Practice
	MODELING:  Teacher will review and model expectations for Socratic Seminar. The furniture must be quietly moved within 2-minutes.  The inside circle must be a LONG, NARROW OVAL with the seats tightly together.  The outside circle must be a WIDER, LONG OVAL with students sitting between the shoulders of the person in front of them.  Students MUST have their EBC Worksheets in their hands. Only the inside circle can talk while the outside circle makes notes on the Text Centered Discussion Checklist to evaluate their assigned partner.  Outside circle may write notes to remind themselves of what they want to respond to in the future.  The outside circle must sit quietly. Only 1 person speaks at a time and all students must make eye contact with the speaker.  Students will discuss their claims and evidence and determine if they meet the Checklist Criteria. Inside circle students will use the Bounce, Sum it up and Inquire Guide to respond to speakers.
Students need time to gather their materials and receive copies of the Checklists. Then, set the timer for 2-minutes so the furniture can be moved quickly and quietly.  If students do not move the furniture correctly, and in time, they will owe teacher 10-seconds after class for each additional second they surpass the 2-minutes.
GUIDED PRACTICE:  Teacher will facilitate the Socratic Seminar to assure students are following the expectations. Students will respond to EBC created throughout the week and evaluate if they met criteria. Students will add commentary about any of the information presented during the discussion. Students can use phrases like:
               I see your point, but what about ____.
               I’m not sure I understand ____.

               I like how you said ____.

               True! Another example is ____.

               I understand your point, but I disagree because ____.

               You said ____ and it makes sense because ____.
INEDPENDENT PRACTICE:  Students complete a Socratic Seminar Evaluation Form.  Then, students will read paragraphs 20-29 of the speech and use Forming EBC Worksheet to make a claim.  Students will gather their own evidence to support their claim.  If this activity is not finished during class, we will continue it next Monday. 


	*Closure:

· Congruent to the objective

· Active participation

· Past experience

· Student summary


	Socratic Seminar evaluation will be completed. Students will share the most powerful piece of evidence they heard during the discussion. Students will share an Ah-Ha moment they had as they participated in the Socratic Seminar. Students will describe an area of improvement for our next Socratic Seminar. Students will also grade their assigned partner’s participation in the Socratic Seminar.
Homework: Turn in any missing assignments by e-mailing them to me.
Exit Ticket: Students will line up and tell the Teacher 

	*Resources/Material/Technology

	All EBC forms that were written this week

Text Centered Discussion Checklist

Bounce, Sum it Up and Inquire Checklist

Socratic Seminar Evaluation Form
E-mail address to turn in completed tests: michellemi@students.susd12.org


	*Modifications

	Students who struggle with reading will listen to the speech, first, and then answer the questions.  These students will use their earphones so the class remains silent.  The students will click the multi-media link on page 2 of the downloaded lesson plan.

1. Write or project guiding questions on the board, so all students can see the questions at all times
2.Table groups are partnered high, medium and low students

3. Break information into chunks or short steps
4. Preferential seating
5. Repeat key phrases




































